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INTRODUCTION 
 
This report provides a general view of how candidates performed on the Listening paper in 
the May 2007 session, and offers guidance on the preparation of candidates for the Test of 
Listening. 
 
The four ILEC papers total 200 marks, after weighting.  Each paper (Reading, Writing, 
Listening, Speaking) represents 25% of the total marks available. It is important to note that 
candidates do not ‘pass’ or ‘fail’ in a particular paper or component, but rather in the 
examination as a whole.  A candidate’s overall ILEC grade is based on the aggregate score 
gained by the candidate across all four papers. 
 
The overall grades are set using the following information: 
 
• statistics on the candidature 
• statistics on the overall candidate performance 
• statistics on individual questions, for those parts of the examination for which this is 

appropriate (Tests of Reading and Listening) 
• the advice of the Principal Examiners based on the performance of candidates, and on 

the recommendation of examiners where this is relevant (Test of Writing) 
• comparison with statistics from previous years’ examination performance and 

candidature. 
 
ILEC has three passing grades: ‘C1 Pass with Merit’, ‘C1 Pass’ and ‘B2 Pass’, and two failing 
grades: ‘Narrow fail’ and ‘Fail’. The overall pass rate for the May 2007 examination was 
97.09%. In total, 26.94% of candidates were awarded a grade 'C1 Pass with Merit', 41.75% 
were awarded a grade 'C1 Pass' and 28.4% were awarded a ‘B2 Pass’. 
 
Feedback on this report is very welcome.  Please use the feedback form at the end of this 
report. 
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TEST OF LISTENING EXAMINATION REPORT 
 
The Test of Listening is designed to test a range of listening skills. The test lasts 
approximately 40 minutes and contains 30 questions, with one mark awarded for each 
correct answer. There are four parts to the test and a range of text and task types is 
represented. All parts of the recording are heard twice. All instructions, rubrics and pauses 
are recorded onto the CD, as is the five minutes transfer time at the end of the test. 
 
Candidates write their answers on the question paper. In Part 3 of the test, they are required 
to write a word or short phrase (of up to three words) in response to the written prompt. In 
Parts 1, 2 and 4, they must choose the correct answer from those provided: A, B, C, etc. At 
the end of the test, candidates have five minutes to transfer their answers on to the separate 
answer sheet. 
 
 
ILEC Test of Listening 
 

PART Main Skill Focus Input Response Number of 
questions 

1 Gist, detail, function, purpose, topic, 
attitude, feeling, opinion, inference, 
etc. 

Three short monologues or dialogues 
not linked thematically 

3-option multiple 
choice  

6 

2 Listening for gist, specific 
information, opinion, and attitude 

A dialogue set in the context of an 
interview, a meeting, a hearing, a 
consultation, a negotiation, a social 
situation, etc. between two or more 
people 

3-option multiple 
choice  

5 

3 Locating and recording specific 
information 

A monologue set in a legal context 
(training seminars, presentations, 
lectures, etc.) 

Gap-filling requiring 
limited written 
responses (i.e. no 
more than 3 words) 

9 

4 Listening for gist. For example, 
function, attitude, feeling, opinion, 
inference, identification of speaker, 
topic, etc. 
 

5 short monologues linked by theme or 
topic, from 5 different speakers 

Multiple matching 10 

     
 
 
Part 1 features three unrelated short extracts with two three-option multiple-choice questions 
on each text. These extracts may be self-contained monologues or dialogues. There is an 
introductory sentence to each extract on the question paper which gives information to 
contextualise what is heard. The extracts are set in a range of legal contexts and each 
question focuses on a different aspect of each text. Each text is approximately one minute in 
length and is heard twice. 
 
Part 2 features discussions and interviews of 3-4 minutes in length. Tasks are designed to 
test the understanding of gist, attitude and opinion as well as specific information from the 
text. There are five three-option multiple-choice questions. The questions follow the order of 
information presented in the text. 
 
Part 3 features an informational text of 3-4 minutes in length.  Tasks in this part are designed 
to test the retrieval of detailed information from the text.  Candidates are required to write a 
word, or words, in response to a written prompt.  In such tasks, candidates copy the target 
words only onto the answer sheet. 
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There are nine questions. The questions follow the order of information presented in the text, 
and keys focus on the actual words heard on the recording. Candidates who paraphrase the 
information may still get the mark, but only if their answers are fully meaningful in the context 
of the question prompts.  Keys generally focus on concrete pieces of information or stated 
opinions and are designed to be short and to fit comfortably into the space on the answer 
sheet.  Correct spelling is expected at this level, although some minor variations may be 
allowed.  Care is taken, however, not to focus on words that cause undue spelling difficulties 
as keys, and both US and British English spellings are accepted.  
 
Part 4 features five thematically-linked short extracts, each of which has a different speaker. 
This part of the test involves two tasks, each consisting of five questions from which 
candidates choose the correct option from a list of six. The whole sequence is heard twice. 
 
 
• Comments on candidate performance 
 
Part 1 
 
Candidates coped well with this section which included a formal lecture, an informal 
discussion between lawyers and part of a less formal meeting. Candidates had few problems 
with getting the correct answer to question one, whereas the questions on extracts two and 
three proved more challenging. All the questions discriminated well between weaker and 
stronger candidates with Question 2, which focused on the purpose of an example and 
question 5 which required gist understanding, being the most challenging. 
 
Part 2 
 
This part, which focused on a consultation between a lawyer and her client, was generally 
well answered. Candidates had few problems with questions 7, 8 and 10, whereas questions 
9 and 11 proved more challenging. Weaker candidates may have missed the force of the 
speaker’s argument in these questions, for example in Question 11 where she talks about 
various sources of further guidance, but makes it clear with the words: ‘but in your case the 
most detailed is in this file provided by the Business Training Council’ that this is her 
recommendation. 
 
Part 3 
 
This part, which featured the opening session of a conference on Competition law, was 
generally well answered, although some questions proved more challenging than others. For 
example candidates at this level had little difficulty with questions 16, 17, 18, whereas 
questions 13, 14 and 15 proved more challenging. Some weaker candidates failed to get the 
mark due to clear weaknesses in their listening skills, for example those who wrote ‘fusion’ 
for question 15, ‘murders’ for Question 17 and ‘legislation’ for Question 20. 
 
Other candidates may not have read the sentence carefully enough and so repeated 
information which had already been provided; for example candidates who wrote ‘session on 
competition law’ for Question 15 had clearly located the correct section of text, but had not 
retrieved the targeted information. Candidates should be reminded that they risk losing the 
mark if the sentence they create no longer makes sense or becomes ambiguous, e.g. where 
the answer ‘train’ was given for Q18. Spelling was not generally an issue with minor 
variations being accepted, as long as the intended meaning was clear. The candidate who 
wrote ‘practice’ for question12 did not get the mark, however, as clear understanding of the 
text had not been demonstrated. 
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Part 4 
 
This part of the test, in which five people commented on how information technology (IT) 
affected their firms, proved the most challenging part of the test, and there was good 
discrimination between weak and strong candidates. Task One was generally well answered, 
although candidates had some difficulty with questions 23 and 24, whilst Task Two was more 
challenging, especially questions 27 and 30.  Candidates needed to successfully understand 
the gist of what each person was saying and related this to the task rubric in order to answer 
the questions in both tasks. For example, Speaker Four is clearly talking about databases 
from government agencies which can help you locate things ‘much more efficiently’. This 
gives the key E for question 24. Candidates who chose option C, however, had seen the 
word ‘effectively’ in that option and had incorrectly matched this with the notion of ‘efficiently’ 
mentioned in the text. Although the two words are similar in meaning, nothing that Speaker 
Four says supports the idea of ‘panning ahead’ which is the main point in option C. Similarly, 
in Task Two, the answer to question 29 is option D – candidates needing to match the idea 
of ‘varying quality of information’ with ‘data is not always accurate’ and the supporting 
reasons in the text. 
 
 
• Recommendations for candidate preparation 
 
Part 1 
 
Remind students that there is a range of task focus in these questions, and they are not 
necessarily being tested on a detailed understanding of the text alone.  
 
Questions may be focused on, for example, speaker purpose, attitude, opinion or agreement 
in dialogues. Some questions may focus on one specific piece of text, for example one 
speaker’s turn, or may be focused on a gist understanding of the whole text. 
 
Students can be encouraged to concentrate on the question stems, rather than the options in 
their preparation – so that they can listen for the answer in the text and then match this to the 
closest option. 
 
Part 2 
 
This is one of the longest parts of the Test of Listening, and students should be given plenty 
of exposure to longer interviews and discussions.  
 
Students need to follow the line of development in these texts and recognise when the 
conversation has moved on from one particular aspect of the issue being discussed to 
another. For example, on a first listening in class, students can listen simply for the number 
of issues discussed, what they are, and where the natural breaks in the dialogue come, as 
well as each speaker’s general attitude towards those issues.  
 
As in Part 1, students can be encouraged to concentrate on the question stems, rather than 
the options in their preparation – so that they can listen for the answer in the text and then 
match this to the closest option.  
 
The questions in this part will use language that paraphrases and reports ideas from the text. 
As the texts often focus on the attitudes and opinions of speakers, which are discussed at 
length, students need to have a good command of the meaning and use of the type of 
language used to report these ideas succinctly in the questions. They will, for example, need 
to understand such words as reporting verbs (e.g. regrets, admits, recommends, etc.), 
adjectives and adverbs describing attitudes and feelings (e.g. disappointed, frustrated, 
unexpected, etc.) and words used to report opinions (e.g. insists, suggests, denies, etc.) and 
degrees of certainty, (e.g. doubtful, convinced, etc.).  
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Part 3 
 
Remind your students that the task rubric and the set of sentences on the page provide a lot 
of information about what they are going to hear. Encourage them to use the preparation 
time wisely. One way of doing this is to give them pre-listening tasks in the classroom that 
will help them to activate likely vocabulary and other language features associated with the 
topic and context. For example, they can look at the information in the rubric and try to 
visualise the speaker and the situation; to imagine the kind of information that might be 
given, and the type of language that might be used.  
 
Encourage students to read through the set of sentences and think about the type of 
information that is missing. Remind them that most keys will focus on concrete pieces of 
information (e.g. nouns, proper names, etc.) and will generally be single words or very short 
noun groups (e.g. adjective plus noun), and that usually no more than three words are 
required.  
 
Tell students not to try and write long answers and not to repeat information which is already 
on the page. Some students try to paraphrase the information they hear rather than using the 
actual words on the tape. This is not a good idea. Remind students that the set of sentences 
will be a summary or paraphrase of the information in the text, but that the words they write 
in the gaps should be those they hear on the tape. 
 
In this task, the word(s) students write must complete the sentence logically and 
grammatically. By using the actual words on the recording, students can complete the 
sentences without worrying too much about the grammar. They should, however, check that 
they have heard the correct form of the word. For example, if students do not hear clearly 
whether a word is singular or plural, they should check the rest of the sentence to see which 
is required. 
 
Part 4 
 
Remind students that they will hear five different speakers, but that the texts will have a 
thematic link. In this part of the test, the whole series of texts is heard once and then the 
whole series is repeated.  
 
Encourage students to think about the theme of the texts and to think about the kinds of 
attitudes and ideas that they expect to hear in connection with these topics.  
 
Remind students that they will be listening for gist meaning rather than detail in these texts, 
so although they may not understand every word, they should be able to pick out the 
speaker’s main point, feeling, attitude or opinion – or to identify the speaker from what they 
say. 
 
This part of the test can appear daunting to students, because there are two tasks, so remind 
them that they are listening for gist and that they should attempt one task each time they 
listen. Students need to practise this kind of task and develop the confidence to choose an 
option as they listen, even if they are not absolutely sure of what they have heard.  
 
Reassure students that whilst they are listening, they will often be understanding more than 
they think, and will probably pick up the correct gist from the text and therefore choose the 
correct option, even if they can’t explain why afterwards.  
 
If you want students to develop this skill of gist listening, it may not always be helpful to go 
through the text with them afterwards, as close analysis of the language of the texts will not 
necessarily help them to develop the most appropriate listening strategies. 
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As in Part 3, a sound knowledge of the type of words used to report attitudes and feelings in 
the questions will help students in this part. 
 
 

Online teaching resources for ILEC are now available (visit the website: 
www.cambridgeesol.org/teach/ilec). Included are sample tasks, tips for teachers and 
students, and a range of familiarisation and practice activities. 
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• DOs and DON’Ts for the Test of Listening 
 
 

DO listen to, and read, the instructions to understand what you have to do. 
 
DO think about the topic, the speaker(s) and the context as you read the questions. 
 
DO use any pauses to read the questions and try to predict the answer. 
 
DO remember that the information/questions on the page follow(s) the order of 

information in the recording in Parts 2 and 3. 
 
DO try to use the actual words you hear on the tape in Part 3. 
 
DO use the pause between the first and second listening to check your answers. 
 
DO check that your answer makes sense in the gap in Part 3. Check the wording 

both before and after the gap when checking your answer. 
 
DO check that your answer is correctly spelled in Part 3. 
 
DO copy only the missing words onto the answer sheet in Part 3. 
 
DO read through both tasks in Part 4 in the pause before you hear the recording for 

the first time. 
 
DO remember that there are two questions for each speaker in Part 4. 
 
DO copy your answers carefully onto the answer sheet and check that you have 

followed the numbering correctly. 
 
DON'T try to write very long answers in Part 3. 
 
DON'T repeat information which is already in the sentences in Part 3. 
 
DON'T panic in Part 3. There is plenty of time to write your answers as you listen. 
 
DON'T worry if you miss a question. Continue with the next question then listen again for 

the missing information when you hear the recording for the second time. 
 
DON'T leave a blank space on the answer sheet. If you're not sure, guess.  
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FEEDBACK FORM 

ILEC Listening Examination Report – May 2007 
 
We are interested in hearing your views on how useful this report has been. 
 
We would be most grateful if you could briefly answer the following questions and return a 
photocopy of this page to the following address: 
 
University of Cambridge 
ESOL Examinations  
ILEC Subject Manager 
1 Hills Road 
Cambridge 
CB1 2EU 
 
Fax: +44 1223 460278 
 
 
1. Please describe your situation (e.g. EFL/ESOL teacher, Director of Studies, 

Examinations Officer, Local Secretary). 
 
 
 
2. Have you prepared candidates for ILEC?    YES/NO 
 
 
 
3. Do you plan to prepare candidates for ILEC in the future?  YES/NO 
 
 
 
4. How have you used this report (e.g. to provide feedback to other teachers, for 
 examination practice, etc.)? 
 
 
 
5. Which parts of this report did you find most useful? 
 
 
 
6. Which parts are not so useful? 
 
 
 
7. What extra information would you like to see included in this report? 
 
 
 
8. (Optional) Your name .............................................…………..…. 
 
   Centre ..................………………………………............ 
 
Thank you. 
 



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENG ()
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice




